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Abstract
The analysis of Steiner Education as a method of instruction that produces graduates that
are not only academically prepared for college; but are also emotionally prepared for adult life.
Although the Waldorf Education method celebrates 100 years, only in the last thirty years have
researchers realized the importance of building emotional intelligence. For example, Daniel
Goleman wrote, “High IQ is no guarantee of prosperity, prestige, or happiness in life, our
schools and our culture fixate on academic abilities, ignoring emotional intelligence” (36). If the
future of education is to prepare students for success in adult life, then a “whole child” approach
is essential. My goal is to expose Waldorf Education as a preferred method of instruction
because it achieves both academic excellence, (IQ) and builds emotional intelligence (EQ)
equipping our students with essential capacities to succeed in school and later in life. My
hypothesis is that my research will expose a connection between the Waldorf method and
emotional intelligence. Hopefully, this Paper will persuade parents, teachers, families, and
friends that a child’s education needs to develop both IQ and EQ.

Preface
My interest in Emotional Intelligence arose two years after moving to Marin County; I
experienced my first panic attack. Prior to this specific event, I can only recall experiencing
varying degrees of “normal” stress, and the expected challenges of being a husband and father.
After a visit to my doctor, explaining my symptoms, and spending time answering questions my
doctor concluded I was suffering from anxiety and depression. A disagnoses like this is not
something I wanted to openly share, I felt ashamed, but I soon realized that I am not alone. Many
people experience insecure feelings that negatively affect their range of emotion. According to
NYU professor David Konstan, “[Shame] has tended to be suppressed in contemporary
American society, or else treated as a morally deficient emotion (we are ashamed of shame)” (2).
We are a medicated society and those that are not prescribed something from their doctor for
healing and wholeness are abusing alcohol and drugs to cope with the stress of our busy lives.
Schools are reporting substance abuse in teens and young adolescents at record numbers creating
a concern for communities across our nation. Even with doctor prescribed medication some
students still wrestle with coping skills and managing their emotions. It is so difficult that some
students are unable to participate in school.
Since more students in our public schools are experiencing anxiety and depression, I
wanted to research an alternative method of education that taught essential capacities. My
interest in Steiner Education evolved while volunteering at a Waldorf Inspired Public School. I
was emotionally moved by their methods and became motivated to return to higher education
myself. I discovered an author by the name of A.C. Harwood, he wrote The Recovery of Man in

Childhood: A Study of the Educational Work of Rudolf Steiner. Harwood is convinced “Only
Rudolf Steiner has fully recognized, namely, that the whole human body, and not the brain
alone, is a vehicle of consciousness” (12). I also read The Essence of Waldorf Education by Peter
Selg, and he suggests “What is known as ‘special education’ had been, right from the beginning,
a living part of the school” (Selg 41). At that time I worked for The Tamalpais Union High
School District in Marin County, California, as a Special Education Teacher Assistant. When a
new Counseling Enriched Classroom (CEC) opened at Sir Francis Drake High School in January
2019, I became immediately interested in this specific program because I would get to work with
students whose primary diagnosis is Emotional Disturbance (ED). Although not a Waldorf
Inspired School, the CEC is staffed with a Psychologist, a Special Education Teacher, and two
Paraeducators. The paraeducators provide academic support assisting the Special Education
Teacher. The Psychologist provides opportunities for students to “check in” and receive
counseling services as part of their normal school day. Working in a classroom that provided
therapy convinced me a holistic approach to education is needed so the whole human body can
mature, and not the brain alone, resulting in growth and development of both (IQ) and (EQ).

According to University Professor Douglas Sloan,
No consideration is given to the potentially harmful effects of
[high-stakes standardized testing] on the child's physical and
emotional health, to say nothing of their long-range detrimental
influence on the development of creative cognitive capacities.
(Harwood X)

Introduction
Every new family is faced with a decision about where they will send their child to
school. Educational methods of instruction, whether public or private emphasizes the need to
produce measurable academic results, but “we should spend less time ranking children and more
time helping them identify their natural competencies and gifts, and cultivate those” (Goleman
37). Every parent wants a good school for their child, because the underlying belief is that a solid
education, leads to a top college, securing a financially lucrative job after graduation. In the eyes
of many degree holding adults they would associate further education with prosperity, prestige,
or happiness in life. In some cases families relocate assuming if they live in a wealthy area (with
higher California property taxes) this will ensure their child has access to more varsity sports,
more digital classroom resources, and a more competitive teacher pool.
What if the traditional or “normal” school path which includes competitive after school
sports, the use of media in the early elementary years, and high-stakes standardized testing was
potentially harmful to a child’s emotional health? Getting children into an exceptional university

became so important that some wealthy parents have been found guilty in the recent college
admissions scandal. What kind of climate do parents create when their son or daughter is faced
with the incredible pressure to perform and get straight A’s? The reality for many parents,
especially parents who hold higher degrees, they assume like themselves, their offspring will
also have a high academic intelligence (IQ). There is a key component to academic and personal
success that gets overlooked, emotional intelligence (EQ or EI). Pursuing higher education,
earning a four year degree, is no guarantee of career success and happiness. For example: Steven
Stein, Howard Book, and Korrel Kanoy, authors of The Student Eq Edge: Emotional Intelligence
and Your Academic and Personal Success wrote, “No matter what type of career you may be
considering, the chances are excellent that emotional intelligence will help predict how
successful you’ll be. From surgeons to journalists, sports stars to fighter pilots, and successful
sales people to the chronically unemployed, EI is predictive of who succeeds and who doesn’t”
(247). The emphasis on high IQ, (SAT scores, and high GPA’s) is creating a very competitive
environment in our schools, but not all schools. Fortunately, there is another option that educates
the “whole child.”
There are many philosophies about education, one that addresses the “whole child” is an
education method called Waldorf. In 2015, there was a Stanford Study, Friedlaender, Beckham,
Zheng, & Darling-Hammond, authors of Growing a Waldorf-Inspired Approach in a Public
School District wrote, “The Waldorf model is unique in its comprehensive nature, with its
explicit theory of child development, curriculum, pedagogical approach, and philosophy about
the role of the teacher (99). The Waldorf model, also known as Steiner Education was founded in
1919, by an Austrian named Rudolf Stiener. Author Roberto Trostli in his book Rhythms of

Learning: What Waldorf Education Offers Children, Parents and Teachers includes the original
words of Rudolf Steiner,
‘Our highest endeavor must be to develop free human beings, who
are able, of themselves, to bring purpose and direction to their
lives.’ By working with the natural stages of human development,
by addressing the whole human being, by helping our students
develop clarity of thought, balance in feeling, and conscious and
initiative in action, Waldorf teachers worldwide work to achieve
this goal. (10)
Although psychological research into Emotional Intelligence is only 30-years-old, The
Waldorf Education movement celebrates 100 years of nurturing the “whole child.” According to
Daniel Goleman, Harvard educated, famous psychologist, and bestselling author of Emotional
Intelligence: Why It Can Matter More Than IQ wrote, “High IQ is no guarantee of prosperity,
prestige, or happiness in life, our schools and our culture fixate on academic abilities, ignoring
emotional intelligence” (36). Goleman’s assertion suggests that “emotional intelligence,” an
essential capacity, is not being nurtured. Goleman is not the only one warning us, Diane
Carrington, and Helen Whitten, authors of Future Directions: Practical Ways to Develop
Emotional Intelligence and Confidence in Young People wrote “It is now recognized that
emotional intelligence is a key ingredient for success in academic achievement, social
relationships and career development.” (5). If the future of education is to prepare students for
success in adult life, then a “whole child” approach is essential. My goal is to expose Waldorf

Education as a preferred method of instruction because it achieves both academic excellence,
(IQ) and builds emotional intelligence (EQ) equipping our students with essential capacities to
succeed in school and later in life. Let’s begin by taking a closer look at Emotional Intelligence.

Emotional Intelligence
Emotional intelligence enables young people to make conscious
decisions to avoid arguments, to stop bullying other people or
allowing themselves to be bullied. It helps them to motivate
themselves through difficult times such as revision, exams,
interviews, redundancies, divorce, illness and more.
(Carrington and Whitten 46)

Emotional Intelligence can be abbreviated as EQ or EI interchangeably; the idea of being
able to self regulate or monitor one's emotions is at the heart of EQ. Many can identify their own
emotions and accurately assess the emotional state of those around them. This type of empathetic
intuitive sense of self and others is a desirable soft skill or capacity to develop. Goleman says,
“Empathy, as we have seen, leads to caring, altruism, and compassion. Seeing things from
another’s perspective breaks down biased stereotypes, and so breeds tolerance and acceptance of
differences” (285). There is a great advantage being in touch with your feelings and being able to
read the emotions of others. These are the traits of individuals who have learned how to work
well with others. Many projects whether in school or in the workplace require teamwork skills.
“People who are emotionally adept--who know and manage their own feelings well, and who
read and deal effectively with other people’s feelings--are at an advantage in any domain of life”
(Goleman 36). Developing relationships is a mark of emotional maturity. Anyone who can not
control their emotions and allows strong feelings to get the best of them will be unable to hide

their anger and outbursts. “A quicker recovery time from such outburst may well be one mark of
emotional maturity” (Goleman 213). The quicker the recovery time after an argument between
friends or lovers demonstrates a higher emotional level of maturity too. Goleman speaks of
delayed gratification, mood regulation, motivation in spite of failure, as important traits that if
one will learn to persist their emotion will guide their effort to be more effective (95).
Now that we have looked at Emotional Intelligence, let’s take a closer look at Rudolf Steiner’s
Waldorf Education Method.

Rudolf Steiner’s Waldorf Education Method
Steiner Education originated in Germany and eventually made its way to America. “It
was not begun as the idyllic refuge of wealthy esoterically-minded parents and their children, but
as a healing impulse” (Selg 12), because “many families were ‘traumatized’ and had lost
relatives in the war” (Selg 18). Each day young school age children were side-by-side an adult
learning by doing, getting their hands dirty. Whether it was gathering eggs from the chickens,
pulling weeds in the garden, or baking bread. Steiner Education is “a distinct pedagogical
method based on an insight into human nature gained from anthroposophy that is more
differentiated than any other theoretical or practical approach in developmental physiology and
psychology” (Selg 3-4). As a life-long teacher, Educator, Anthroposophist, and author of An
Introduction to Steiner Education: The Waldorf School, F
 rancis Edmunds wrote,  “The question
is always what the child needs and what will best meet those needs for his total development”
(41-42). Edmunds emphasizes on the “total development” is at the heart of the Waldorf method.
“In planning such a curriculum it is no less important than in the earlier years that the subjects
are related to the child's whole development. That the child shall find in the world something that
corresponds to what is developing inwardly--this is an axiom of Waldorf education” (Harwood
172). Referencing Appendix B, there are three features distinguish the Waldorf approach to
education: 1) based on a developmental approach that addresses three stages of need, 2) the role
of the teacher is to educate the head, heart, and hands, also called the “whole child,” and 3)
committed to developing capacities and skills being self-aware, compassionate, and responsible.

Anthroposophy is the philosophy behind Steiner Education. Anthroposophy itself is not a
religion but a method of seeing the world. How is this different from a worldview? A worldview
encompases culture, values, beliefs, traditions, rituals, and religious ceremonies. If one is to
embark on a study of Waldorf Education then understanding the foundational philosophy is an
important part of the research process. Anthroposophy is a way of thinking and studying the
whole human being. Rudolf Steiner, author of The Kingdom of Childhood: Seven Lectures and
Answers to Questions Given in Torquay, 12th-20th August, 1924 wrote, “through Anthroposophy
we find the best method of teaching, and the School is purely on a ‘Method School.’ Therefore I
arranged from the outset that religious instruction should not be included in our school syllabus”
(154-155).
Not everyone accepted the Steiner’s spiritual science because this method of education,
aspects of Anthroposophy, have similar spiritual tones to individuals seeking a higher power, but
an allegiance to anyone deity is not the focus or intent, but this is an obstacle to some adopting
its methods. Not everyone accepted the Steiner’s view of sports either, Steiner wrote, “There is
nothing better in life than making the human being skilful in every way. This cannot be done
through sport, for sport does not really make people skilled” (94). Steiner said, “To believe that
sport is of tremendous value in development is an error. It is not of great value in development”
(153). Varsity sports have become very competitive; Edmunds wrote, “The only worthwhile
competition is with oneself,” because “stronger than the spirit of competition is the spirit of
emulation, the readiness to appreciate what is admirable in others, and therefore worthy of being
striven for”(115). Not everyone accepted the Steiner’s view of reading and writing, Steiner
wrote,

people will object that the children then learn to read and write too
late. This is only said because it is not known today how harmful it
is when the children learn to read and write too soon. It is a very
bad thing to be able to write early. Reading and Writing as we have
them today are really not suited to the human being till a later age,
in the eleventh or twelfth year, and the more one is blessed with
not being able to read and write well before this age, the better it is
for the later years of life. (44)
Not everyone accepted The Waldorf policy on the use of computers and view of media.
Douglas Sloan says,
Resisting the introduction of computers in the preschool and
elementary years, Waldorf teachers have insisted that during this
period the principal task of education is to provide the child with
the richest of qualitative experiences--art, music, movement, play,
personal relationships, and the presence of caring human beings
that alone can nurture the wholeness of the child's development.
Contrary To the widespread, uncritical enthusiasm among
educators and parents, Waldorf teachers have maintained that, like
television and early academic, the computer for young children
actually represents and educational and developmental
impoverishment --- physically, sensorially, emotionally, and,
ultimately, cognitively. (Harwood XVI)

Waldorf schools are schools of choice. There is a real sense of community at a Waldorf
school because every family share common values and beliefs about the role of media in their
home and are not bothered by the low pressure to read. What students lack in the earlier years
academically is made up for in junior high. Now that we have looked look at Rudolf Steiner’s
Waldorf Education Method, let’s look at how it relates to Emotional Intelligence.

Waldorf Education as it relates to Emotional
Intelligence
Tom Bentley, author of Learning Beyond the Classroom: Education for a Changing
World wrote,
For young people whose emotional intelligence is underdeveloped,
coping with the demands, expectations, conflicts and dilemmas of
everyday school life is a major challenge. Their distress, boredom
or confusion are often expressed as bad behaviour, disaffection and
withdrawal. Without this kind of nascent personal capacity, it is
simply unrealistic to expect that young people will accept or be
able to cope with the demands that school inevitably places on
them. (75)
The Waldorf method helps develop personal capacities helping students cope with the
demands of school. One of the best ways to develop a child’s emotional intelligence is through
storytelling and reading books. Steiner wrote, “we must know that the reading material we give
our children strongly affects their development. The results are unavoidable in later life” (64).
Waldorf teachers tell and retell stories that help elementary students learn about themselves and
the world around them. This therapy using books is called bibliotherapy. “Bibliotherapy, defined
as the use of books to assist people in being able to solve problems, is a wonderful tool to

develop emotional intelligence” (Bahman and Maffini 57). Throughout the grades each year a
story is chosen to perform as a play. “Activities like role-play, scripted drama, presentations and
puppet shows are excellent ways to build children’s emotional intelligence as they allow children
to express their feelings and promote empathy" (Bahman and Maffini 75). In addition to using
books and drama, art is a key component to the Waldorf curriculum. “Art is a form of emotional
expression. Emotional expression is a part of developing emotional intelligence” (Bahman and
Maffini 83). The therapeutic nature of Waldorf education is heard as every grade learns a
musical instrument. Usually when funds are low and budgets cut public school programs, the
music department suffers. In a Waldorf school, music is a pillar of the education. “The healing
power of music, over body and spirit, is only just beginning to be appreciated. Music therapists
have long advocated music to help reduce anxiety and stress as music helps with changing of
moods and emotional states to ones that are more positive” (Bahman and Maffini 70). Harwood
wrote, “Of all elements in modern life it is the rhythmical side which is most deficient--a
deficiency only too apparent in the arts today. The whole of Waldorf education is based on
rhythm, and may therefore be called curative for and age. But in this rhythmical education there
is no doubt where the center lies. It is in eurythmy” (147). Books, drama, music, and eurythmy
(beautiful movement) are all reasons why Waldorf students develop emotional intelligence.
An emotionally intelligent teacher is also cognizant of modeling
emotional reactions. When the teacher demonstrates appropriate
emotional restraint in an upsetting situation, the students observing
the teacher are learning about emotional regulation. If a teacher
verbalizes his or her feelings, students witness emotional

expression. Teachers can also model persistence, optimism, and
effective problem-solving approaches by verbalizing their thinking
processes while addressing barriers and dealing constructively with
their own failures. (Pellitteri 98)
Perhaps the teacher plays the greatest role in developing emotional intelligence. Michael
Spence author of Freeing the Human Spirit: The Threefold Social Order, Money, and the
Waldorf School wrote, “A great deal of that which the child learns, but which only blossoms later
in adulthood, comes not from what is directly taught but from what lives in the souls of the
adults that surround her in childhood” (Spence 196).  In our twenty first century schools the role
of the teacher is becoming more burdened by the academic, social, and emotional needs of our
youth. The Waldorf teacher is set apart from the normal public school model. Instead of having a
different grade teacher every year, the Waldorf teacher loops through the elementary grades with
their entire class. “A very intimate relationship is established between teacher and children,
fostering that kind of confidence and respect and love which gives stability in middle life and the
power of blessing in later years” (Harwood 69). For students caught in the middle of a divorce,
or is struggling with identity or depression, the Waldorf teacher becomes a lighthouse, directing
the class how to find shelter from the storming seas of life when they are anxious their little life
boat will sink. Steiner says, “the teacher must gradually develop an inward perception of the
child's mind and soul, for it is this which will enable him to see at once what is going on in the
class” (94). A Waldorf teacher will use every opportunity to develop social and emotional
intelligence. “Productive discipline is an approach that can be used to turn a situation that arises
as a problem into an opportunity to develop social and emotional intelligence in a student”

(Pellitteri 106). Many students are receiving special education services, not necessarily because
they have difficulty learning, but the issue that qualifies them for an Individual Education Plan
(IEP) is their struggle with emotions. This leads to anxiety and depression, which affects their
ability to cope with stress and ultimately schools see reduced attendance. “We also see a
dramatic increase in allergies, psychosomatic conditions such as headaches, stomach aches as
well as depression, anxiety and mental illness among children at a time when they should be
healthiest.” (Edmunds xv). Waldorf Education is a preferred method of instruction because it
achieves both academic excellence, (IQ) and builds emotional intelligence (EQ) equipping our
diverse population of students with essential capacities to succeed in school and later in life. It
accomplishes this through literature, drama. art, music, eurythmy, and the role of the teacher.
“Knowing a child’s profile can help a teacher fine tune the way a topic is presented… the flow
model suggests that achieving mastery of any skill or body of knowledge should ideally happen
naturally, as the child is drawn to areas that spontaneously engage her--that, in essence, she
loves” (Goleman 94). A Waldorf teacher is looping with their class year-to-year through the
elementary grades more flexibility is allotted, they can pivot quickly if they observe students are
getting bored or feeling like it’s too much. “The continual changing of teachers is inimical to the
growth of that kind of personal relationship on which deeper qualities are based. The teacher
needs time to understand the child, the child needs time to appreciate the teacher so that proper
respect and affection can grow. It is therefore a good custom for the grade teacher in these
middle years to travel up the school with a class, if possible until the age of puberty” (Harwood
69). Now having looked at The Waldorf Education Method as it relates to Emotional
Intelligence, let’s conclude by summarising our findings.

Conclusion
Authors Shahnaz Bahman and Helen Maffini wrote Developing Children's Emotional
Intelligence, conclude “To provide a sound education for children and equip them with the right
skills and tools that enable them to enhance their academic achievements and real-life skills,
schools need to go beyond academics and pay serious attention to developing children’s
emotional intelligence” (2). In a Survey of Waldorf Graduates, Phase II, David Mitchell and
Douglas Gerwin researched Waldorf graduates who attended 10–14 years in Waldorf schools
and their findings concluded; “Waldorf education built a focus on emotional intelligence,
life-long learning and ethical leadership” (124). They even solicited college professors feedback,
for example: Noelwah R. Netusil, a Professor at Reed College wrote, “I would characterize [the
Waldorf student that I taught] as being strong in emotional intelligence…” (160).

The Stanford study also concluded Waldorf “students graduate with many skills often
not addressed fully in other schools, such as creativity, love of learning, inquisitiveness,
connection to nature, emotional intelligence, and many physical, artistic, and practical life skills”
(Friedlaender et al. 99). Now “developing emotional competence has often been seen as a task of
parenting and family life, and not the responsibility of formal education“ (Bentley 26). However,
John Pellitteri author of Emotionally Intelligent School Counseling wrote, “Children and
adolescents are sensitive to the prevailing emotional issues of their parents, meaning that when

the emotional transfer occurs, they are left to work through emotions that are not necessarily
their own or that they do not fully understand” (206).
The research concludes Waldorf education is a healing education. According to Robin
Jackson, author of Holistic Special Education, “Anthroposophical curative education is a literal
translation from the German Heilpadagogik (Healing Education)” (34). Bernd Ruf author of
Educating Traumatized Children : Waldorf Education in Crisis Intervention wrote, “[Rudolf
Steiner’s] aim was to introduce a new art of education for all children and adolescents, but
mostly for children who have to struggle with obstacles and difficult life situations” (VIII).
Waldorf Education “provides a counterbalance for what is possible to nurture the growth of the
whole child. Particularly powerful are the examples of the ways the school attends to children’s
social-emotional, physical, artistic, and spiritual development and the integration of
developmental domains” (Friedlaender et al. 99).
“A high level of social responsibility means a better, more fully functioning emotional
intelligence. Being successful is not a solo activity. Real success comes from being a valued,
contributing member of a social group. Caring about and sharing with others, no matter how rich
or poor you are, gives real meaning to your life and your success” (Stein, Book, and Kanoy 149).
“To the degree that parents want the best for their children, and that Rudolf Steiner’s ideas about
education (about how children learn and how teachers may teach them; about the humanizing
influence of education; and about the place and role of humanity in the world) are true and
valuable, it seems likely that Waldorf schools of one kind or another will continue not merely to
exist but to grow” (Sagarin 144).

Appendix A -- Emotional Intelligence
The concept of emotional intelligence is not new. Howard Gardner
referred to interpersonal intelligence and intrapersonal intelligence
in his theory of multiple intelligences presented in his book
Frames of Mind (1983). However, Peter Salovey of Yale
University and Jack Mayer of the University of New Hampshire
were the first to use the term Emotional Intelligence, while they
were researching the factors behind effective functioning in society
(Mayer and Salovey, 1997). It was Daniel Goleman in his book
Emotional Intelligence (1995), who brought the concept to the
general public. (Bahman and Maffini 3)

Goleman says, “Salovey, with his colleague John Mayer, offered an elaborate definition of
emotional intelligence:
1. K
 nowing one’s emotions.
2. M

anaging emotions.
3. M

otivating oneself.
4. R
 ecognizing emotions in others.
5. H
 andling relationships (43)

Goleman (1995) explains the five domains of emotional intelligence:
1. Knowing one’s emotions: Self-awareness is the keystone of emotional intelligence. It is the
ability to recognize feelings as they happen in real-life situations.
2. Managing emotions: Handling feelings appropriately is an ability that builds on
self-awareness. It is being able to manage strong feelings so that we can soothe ourselves,
maintain balance and not be overwhelmed or paralyzed by them.
3. Motivating oneself: Self-motivation and mastery is about being goal-oriented, keeping focused
and channelling emotions toward desired results. It leads to being highly effective and
productive.
4. Recognizing emotions in others: Empathy is the fundamental people skill. It means being able
to recognize emotions in others and understand others’ point of view.
5. Handling relationships: Managing emotions in others is the art of relationships. It is the ability
to handle a range of social relationships and to interact smoothly with others
(Bahman and Maffini 3)

Appendix B -- Waldorf Education
Three features distinguish the Waldorf approach to education:
1.
Waldorf education is based on a developmental approach that addresses
the changing needs of the growing child and maturing adolescent.
2.
Waldorf teachers strive to transform education into an art that educates the
whole child--the head, the heart, and the hands.
3.
Waldorf schools are committed to developing capacities as well as skills
that their students will become self-aware, compassionate individuals with a sense
of responsibility for the Earth. (Steiner and Trostli XXI-XXII).

“First and foremost, we work to foster the capacity to think clearly, logically, and creatively, and
we work to guide the child towards self-knowledge. Secondly, we hope to engender the capacity
to feel deeply, to be sensitive to the beauties, the joys, the sorrows of this world, to experience
compassion for others. Finally, we try to cultivate the strength and courage to act, to do what
must be done, and to work not only for ourselves, but also for the benefit of all humanity and for
the Earth” (Steiner and Trostli XXX).
If the future of education is to prepare students for success in adult life, then a “whole child”
approach is essential. This Paper exposed Waldorf Education as a preferred method of
instruction because it achieves both academic excellence, (IQ) and builds emotional intelligence
(EQ) equipping our students with essential capacities to succeed in school and later in life. My
research exposed a connection between the Waldorf method and emotional intelligence.
Hopefully, parents, teachers, families, and friends are now persuaded that a child’s education
needs to develop both IQ and EQ.
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